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Framework for the Intervention Plan/Lesson Plan with

Stages of Strategy Instruction

	Teacher’s Name:  Christina Farrier
	Date:  10-7-11

	Subject:  Reading 
	Lesson Focus:  Fluency

	Initials of Students who are the focus of the lesson:  
	Grade Level(s) of students:  

	1. CW
	5th 

	2. RS
	5th 


Rationale for the Intervention/Method: These 3 students with LD in reading do not have fluent reading skills.  These students need to feel more confident about print and use decoding strategies that they have learned.
Student(s) Strengths/Weaknesses (provide specific details and behaviors, add rows as needed) (You may transfer information about the student’s strengths & weaknesses that you reported for Assignment 1). Add rows as needed. 
	Strengths:
	Weaknesses

	CW can read a 3rd grade passage at a fluency level of 77 wcpm, which is at the 50th percentile level for the fall administration.
	According to the miscue analysis, CW often doesn’t add suffixes to words.

	CW can read sight words accurately according to SORT at the grade equivalent of 4.5.
	CW read a 4th grade passage at fluency level of 54 wcpm, which is the 15th percentile level for the fall administration.


Lesson Plan Objectives (add objectives as needed)

Use this format: Given [list condition/instruction/materials] ……  Student will be able to do …… [what observable behavior] …   what criterion levels [what criterion levels indicate acceptable performance]. Add rows as needed (hit tab in table)

	Objectives

	1. Given a third grade reading passage, Chris will read it aloud with 94% accuracy and 70 wcpm.

	2. Given a third grade reading passage and 2 minutes, Chris will be able to retell the story.


Materials: (list/describe/include examples of materials, cuecards, organizers, if relevant)

	· 4th grade reading passage in DIBELS benchmark book
· 3rd grade reading story – Cloudy with a Chance of Meatballs story

· PALS coaching cue-card

· Timer



Social Skills/Norms/Rules for the Lesson: (list/describe/include examples, if relevant)

	· Students are to follow along so they are able to coach their partner.
· Students are to use the cue-card to help coach their partner.

· Be positive with the other students – do not be mean to others!

· Listen to the other student as they retell the story.



Instructional Procedures/Steps.
Include the specific language, activities and strategies for accomplishing the following sections of the lesson.
	Step 1: Pretest and Obtain Commitment from Students

	Lesson Opening :

You were slowed down in your reading yesterday because you made some careless mistakes while reading the passage.  Today you are going to coach each other to help you become better readers and to become aware of the careless mistakes you are making while reading. The goal for today is to listen to yourself and others as you are reading.  If you make a careless mistake, your partner is going to stop you and have you reread the sentence.  If you don’t know a word, you and your partner will attack that word and use teamwork to figure it out.  This will help you become more aware of your reading and it will make more sense when reading the words correctly. 

	You will also be retelling the story in your own words.  It is important to understand what you are reading.  If you don’t know what you just read, you will have to use strategies like going back to reread and asking yourself questions.



Tips (Opening): What will you say and do to start the lesson?
	Step 2: Describe the Skill/Strategy: Explain What, How, When, and Why

	1. First, I introduced the directions for the PALS coaching strategy and explained the poster – each student will read for 5 minutes and afterwards, they will retell for 2 minutes.

	2. Next, I presented the cue-card that introduces the coaching strategy to the students.  I gave examples as a reader making a mistake and then what the coach should do to correct the error.  I also showed the example of getting to a word I wasn’t sure of and asking the coach for help.

	3. After the explanation, we discussed why we might do this strategy.  I pointed out that it helps the student realize what they are doing correctly/incorrectly while reading and will help to make them a better reader.

	4. We also talked about retelling a story and why that is important.  We talked about reading something and then not knowing what you just read and how frustrating that can be.  I stated that the goal of reading is to comprehend (understand) what you just read.


Tips: How will you introduce and describe the Skill/Strategy  [script this portion]?
	Step 3: Model the Skill/Strategy (I Do It)

	1. Today, we are going to be doing some partner reading for our story “Cloudy with a Chance of Meatballs.”  We are going to coach each other as we read the story so we can read it correctly. We are also going to be retelling what the story is about.

	2. Let me read you a part of the story and I am going to include some careless mistakes.  I read a paragraph and changed some words.  Did that story make sense to you?  If you make careless mistakes, it changes the meaning of the story.  Our main goal while reading is to understand what you are reading, so reading it correctly is very important.

	3. We are going to help each other as we partner read so we are aware of the mistakes we are making and to help make the story make more sense.  Let’s look at the directions we are going to use for our reading today.  Students look up at a poster that I have on the board.  I explain the poster – one student is going to read for five minutes, then the other student will read for 5 minutes, and then we will go back to student one to retell for 2 minutes and then student two will get to retell for 2 minutes.

	4. Next, I present the cue-card to the students and we look at it together.  I explain what the coach needs to do when the reader makes a careless mistake.  I also explain that the reader can ask for help when they don’t know a word.

	5. Finally, we discuss the retelling section of the strategy.  We talked about how you can talk about the characters, setting, problem and solution, and other important details you may want to include in the retelling section.


Tips:  Model the steps of the skill/strategy from beginning to end. How will you …. [instructional script]
· Name the strategy and strategy steps (present supports/scaffolds, if there is one, such as cuecard or organizer,)
· Use Think-aloud and model the language, inner thoughts, process, and practices: What you will say and do to model each step of the strategy
· Describe both the physical and mention actions (inner speech, decisions) associated with each step of the strategy 

· Explain (or elicit) purpose for each step
· Model reading the passage fluently
· Model statements that show students how you self-instruct, self-monitor, and self-evaluate e.g., “How am I doing”; “Did I    reading behavior/read fluently   ?  I can get the answer/fix it if I        [see Reutzel article, for example].)
· If relevant, demonstrate the use of cuecards, or organizers (include these artifacts in an Appendix)

· Ask questions of students to check for understanding
· Remind students of the “what, how, when, and why” for literacy skills, strategy talk, actions, and practices

· Use varied modes of presenting concept (visual, oral, listening, speaking, reading, writing, video, etc.) if relevant

	Step 4: instructional Scaffolds that you will Present/Model                                                   (If relevant)

	5. Give the students the cuecards on how to coach each other during partner reading.

	6. I model the partner reading procedure and show students how to do the coaching.


Tips:  What scaffolds can you present that might help students to self-instruct, self-evaluate, or fix-up strategy performance (see examples below)
· Model reading fluently 

· Share fluency rubrics or goals 

· Preteach vocabulary

· Cuecards, if relevant

· Model partner reading procedure; fluency reading procedures; retelling procedures

· Posters

· Prompts

· Model partner reading procedure; fluency reading procedures; retelling procedures

	Step 5.1.   Guided Practice of the Skill/Strategy (We Do It)                                                 (Do It With Me)

	7. First, I read a few sentences to them and have the students follow along.  I tell them to be the coach and stop me when I make a careless mistake.  They stopped me and I model how to go back to the beginning of the sentence and try it again.  

	8. Then, I keep going and get to a difficult word and ask the students for help.  We work on attacking the word together.

	9. I do this one more time with a careless mistake and one more time with a difficult word so students understand what I expect of them.

	10. Afterwards, we talk about how I did while reading and also discussed how it may be hard to understand the story if I make a lot of mistakes while reading.

	11. Finally, I started retelling on what I just read and had students assist me in including the important details of the story.


Tips:  Recruit student involvement in the demonstration after modeling all of the steps

	Step 5.2:  Collaborative Practice                                                                            (Do It with Someone Else)

	12. Next, the students try this strategy on their own.  I give them a cue-card so they can feel comfortable with their role as reader/coach.  I also assigned Chris to read first and Rachel to listen, and told them they would switch when the timer goes off.

	13. I sat with the group and assisted them in their reading/coaching.  I supported the students by helping them feel more comfortable in their role.

	14. After they each read for 5 minutes, we did the retelling for 2 minutes each.  The partner and I listened as they shared.

	15. After the retelling, I talked with the students about what they noticed.  We had a discussion to see if it helped the students be more aware of their careless mistakes.   We also talked about how it was good to coach the student instead of just telling them the correct word.


Tips:  Transfer control for the strategy by 
· Ask students to perform the skill/strategy with a partner (provides more active practice)

· Ask partners to monitor, think-aloud or take turns (model turn-taking), while they perform the steps of the skill/strategy
· Observe closely the dialogic interactions, and support students as needed, by helping them perform a part of the strategy or explain a step of the strategy when they have difficulties
· Check for understanding by asking students about what they observed

· Debrief the groups on their performance (literacy performance, cognitive/thinking, social)

· Publicize (publish) students’ performance, and share their strategies/decisions; invite others to question or comment

· Provide feedback or reinstruct partners (or the group) if necessary; correct misconceptions; expand on students’ answers; provide error drill

· Ask students to evaluate their own or others’ performance

	Step 5.3:  Memorize/Transfer the Strategy 

	16. Students talked to each other about what they said while they were coaching each other.

	17. We discussed how they could do this in Social Studies or Science and it would help them understand the text better.


Tips:  Transfer control for the strategy by 

· Ask students to memorize the skill/strategy – saying the steps, mnemonic, story parts to you, to partner, to self (whisper naming the strategy steps)
· Debrief
· Recruit students to transfer the strategy to other situations
	Step 6:  Independent Practice   (You Do It)

	18. Next, I had the student read the portion they had read to their partner and monitor their own reading.

	19. I kept track of any mistakes they made as they were reading aloud.

	20. I also had them retell the story to me to see if they were able to include the important parts of the story.


Tips:  Require students to practice using the strategy on their own (another problem, story, homework, etc.)

	Step 7:  Specify Plan for Progress Monitoring Probes/Implement Assessment after Practice

	I will monitor performance by having him read a 3rd grade passage to me once a week for 1minute and keeping track of the accuracy.  

	I will talk to him each week afterwards and talk about any careless mistakes that he made while reading.

	If Chris is below the aim line 4 days in a row, I will try another intervention with him.  The next step that I would take would be doing some repeated reading and doing hot and cold timings.  This would also help with some of those careless mistakes he makes.


· How will you monitor performance? Describe the progress monitoring probes. Describe how you will monitor and evaluate students’ performance, and attainment of the criterion levels that you have targeted for the intervention. 

· Discuss your timeline or schedule for reassessing performance  - how often will performance be charted

· Describe who will administer the probes

· Describe who will record./chart performance

· Describe data decision rules. When will the program be changed and how, e.g., If 4 days below aimline, then … [what changes would you likely make?]

	Step 8:  Provide Error Drill/Feedback/Review

	21. After the probe, I have the student repeat that reading passage for one minute to see if he can reach his goal of reading 70 wcpm.  

	22. We work on focusing on each word so there are no careless mistakes – go through some of the mistakes and correct them together.


· Provide error drill on missed words, concepts, etc.

· Reteach concepts
· Add support for students as needed, help them perform a part of the strategy or reinstruct when they have difficulties; provide cuecards and organizers

· Ask them to repeatedly practice or self-time until they meet fluency goals
	Step 9:  Closure to the Lesson – Wrap up the Lesson

	23. We talked as a group about the coaching and how difficult it was at times when we didn’t just tell the answer to the partner.

	24. Students shared that they were still working on their reading skills when they were coaching and they also shared what they liked about this strategy.

	25. We finished the lesson talking about how this might help them become better readers.


Tips:  How will you
· Review and summarize the strategy (strategy steps)

· Review the what, how, when, and why

· Check for understanding and Debrief students on …. 
· What did they learn

· What confused them

· What other information do they need

	Step 10.1   Record Progress Monitoring Results: Record Performance 

	Baseline
	Date
	Fluency/Rate

	· Baseline Day 1
	9-22-11
	3rd – 77 wcpm, 95% accuracy

	· Baseline Day 2
	9-22-11
	4th – 54 wcpm, 90% accuracy

	· Baseline Day 3
	9-22-11
	5th – 67 wcpm, 91% accuracy

	Intervention
	Date
	Fluency/Rate

	Day 1
	10-7-11
	56 wcpm, 90% accuracy

	Day 2
	10-14-11
	57 wcpm, 91% accuracy

	Day 3
	10-17-11
	61 wcpm, 90% accuracy


I have been using the DIBELS progress monitoring graph to chart his wcpm.  I did not include it because I can’t transfer it to my report without his name on it.

	Step 11:  Obtain Commitment to Generalize and Posttest [After the skill/strategy is learned to a specific level of mastery or understanding]

	26. I have done 3 probes with Chris and we talked about how he did and if there were some careless mistakes that were made.

	27. We talked about how he does partner reading in other classes and how this would benefit their group while reading.


Tips:  

· Posttest (administer progress monitoring probes) and share results with the students

· Obtain commitment from students to generalize across settings, materials, etc.

· Explain how you would generalize the strategy

· Monitor performance
	Step 12:  Analysis and Summary of the Intervention’s Results. Recommendations



I really liked using this strategy in my classroom.  It was nice because I only had the two students in my classroom during this instructional time so I could make sure they were using their time wisely and aid them when they were feeling a little uncomfortable at first.  They really seemed to enjoy using this strategy as well, which made them interact more with each other.  I think it would be harder to use in a large class because there will be many partner groups and one teacher will go around and check on the students.  I know my one group was a little hesitant at first and it would be difficult to have more groups that may be unsure of themselves at first.

I haven’t used the strategy enough yet to tell if it is a positive strategy to use in the classroom.  So far, his scores have been pretty consistent and I have seen a little bit of growth.  I was concerned with Chris’s mistakes he was making on very easy words like: the, and, of, etc.  I chose this strategy because I thought it would be the most beneficial place to start for him.  I am going to keep using this strategy for another few days to see if the progress is above the aim line enough to keep going.  When looking at my DIBELS graph and the progress monitoring probes, he has not been below the aim line for 4 days in a row yet.

One thing I don’t like about this strategy is how hard it would be to generalize to the other subject areas.  If I taught more students than just those in my resource room, I could use this strategy in the other areas as well.  Since I don’t teach the other subject areas and they are the only two students in their classroom that know the strategy, I don’t see this one getting used outside of my classroom.


Another thing that is hard in this strategy is a student’s attention span.  Chris has really good focus and he did both jobs well – reading and coaching.  Rachel, on the other hand, does not have a long attention span and she has a difficult time being a coach.  She doesn’t follow along and then she isn’t noticing when Chris is making a careless mistake – which defeats the purpose of doing the PALS partner reading.  The next time I do this strategy, I am going to try reducing the read aloud time to three minutes each for the read aloud.  I think that will help her pay more attention to the story and be a better coach to Chris.


At first, the students really struggled with the coaching aspect of the strategy.  They both wanted to just give the other student the word right away.  It took some practice to have the coach stop the reader and have them try again.  I like the coaching because it helps the reader realize that they are reading that word incorrectly and makes them go back to the beginning of that sentence to see if they are able to figure that word out on their own.  They can then ask for help if they feel they need it.  It also helped them be more aware of the careless mistakes they were making.  Sometimes they don’t even realize they are reading those basic sight words wrong and how much it changes the meaning of the story.  This strategy helps to point out those mistakes and allows them to go back to the beginning and try it again.

Also, when the student didn’t know a word and asked for help and the other student didn’t know it either, they would ask me what it was.  Instead of just giving them the word, I worked with them to attack the word and see if there were any parts of the word we knew, any rules we have learned in reading unknown words, etc.  They were really working hard to figure out those tough words and gave them the confidence to try the words on their own the next time they got to an unknown word.

I was very impressed with their retelling skills.  The students struggle giving enough detail to last the two minutes they had, but we are just starting this strategy so the retelling is going to take some practice.  They included the most important parts of the story and both students gave some really good details that they had read in the story.  The next thing I would like to work on in this category is getting some of their retelling thoughts on paper.


The next strategy I want to work on with Chris is repeated reading.  This strategy will focus on reading words fluently and accurately.  It will also help to point out if he is making careless mistakes still and what words he needs to work on while reading a story.  


I would recommend using the PALS strategy in a small reading intervention class.  I felt it was an effective and enjoyable strategy for the class.  It also aided the students to become more aware of mistakes they were making and made them more accountable for their own reading and following along as a coach.   
